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Introduction. Today, during the training of qualified specialists and for professional development, a
student must master not only traditional methods and equipment for transmitting information, but also master
modern digital technologies, mobile technologies that allow you to be one step ahead and work anywhere in
the world at any minute. Informatization of the educational process is one of the important ways of knowing
the world and science and occupies a leading place in the education reform of Ukraine. Solving this problem
gives rise to problems of interaction between participants in the distance process. The dynamic development
of information technologies requires the same pace of development and methods of their use in the educational
process. The success of using information technologies in the educational process largely depends on how
effectively modern psychological and pedagogical technologies that are able to meet the educational needs of
the individual will be implemented.

Analysis of recent research and publications. The transition of universities to the “distance form of
organizing the educational process” occurred in March 2020, but elements of distance learning were used in
education before, and therefore the features of this form of learning have long been discussed in the special
literature. Experts note modularity and variability as its advantages; the possibility of creating additional
incentives for the manifestation of independence in learning and the development of critical thinking
Chudesa A.M. [1].

Distance learning is associated with the formation of such personal qualities as purposefulness,
responsibility, the ability to make constructive decisions, as well as increasing the level of intelligence of
students Sheshuriak M.D. [2].

Currently, distance learning is perceived as the development of digital competence of students Chude-
sa A.M. [1], as an opportunity for network interaction of participants in the educational environment Tow-
ner E., Ladensack D., Chu K. A. & Callaghan B. [3]. Its undeniable advantage can be considered that it erases
“geographical distances and time zones” between participants, and sometimes also psychological and cultural
differences of students Sander L. & Bauman O. [4].
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However, when distance learning becomes an unalternative form, it can cause psychological discomfort
associated with the risk of reducing the effectiveness of learning and satisfaction with its results. Therefore,
the task of specialists who ensure the functioning of the distance education system is to identify and solve
problems not only of a technical, but also of a psychological and pedagogical nature.

Let's try to figure out the advantages and disadvantages of distance learning. For modern students, for whom
“being in the Internet space” — taking into account their psychophysiological preparation, as well as skills and
abilities, seems quite natural. And for them, the advantages of distance learning are: reduced cost (savings on
transportation costs); a relatively free schedule (distribution of workload over time) — the ability to set your
own, convenient for an individual student rhythm of learning; no binding to the location of the educational
institution (freedom in the learning space); the ability to repeatedly refer to the material studied (video lectures
or presentations); the ability to ask a question to the teacher and with almost one hundred percent probability
get an answer. However, to learn in this way, you need a very good supply of motivation and — which is even
less common among young people — self-discipline, which, as a rule, takes years to develop, and not everyone
has it to the proper extent Fosslien, L., & Duffy, M. W. [5; 6].

The purpose of the article is to study and analyze the psychological problems of interaction between
participants in the distance learning process when teaching subjects to students of the Marketing specialty.

The main material of the study. Distance learning creates the illusion of freedom — incredibly fertile
ground for a weak mind, which already seeks to throw off the shackles of learning. And if there are no
supervising teachers and tutors nearby — not every student is able to put himself in the “hedgehog mittens”
on his own. It is hardly an exaggeration to say that this “gift” is available to a few. Neurobiologists know that
only three to five percent of people are actually capable of self-study. The vast majority are simply unable to
properly concentrate their attention, do not have the skills of self-organization and self-control (Leckfor C. M.,
Balzarini R. N., Zoppolat G. & Slatcher R. B. [5]).

For some students, direct communication with the teacher and classmates also plays a huge role. The
personal authority of the teacher can both motivate a student to study a subject (even if he had not previously
shown much interest in it) and demotivate him (even if this subject was interesting to him).

Teachers also face difficulties, because in this situation control over the study of the subject falls, and
rapidly. The teacher cannot see what the student is doing during an online lesson. It is especially difficult, for
example, when answering a question, because the student can simply read a piece of paper or refuse to turn on
the video at all, referring to a non-working camera.

In psychotherapy, there is a concept of boundaries, when a client comes to the office at a certain time and
place. People far from psychology rarely realize that this circumstance also has its therapeutic effect, since it
creates a habit of reflection and a kind of predictability: when the client knows that the same person is waiting
for him at a certain time in a certain place. Such therapy in the long term has a significant effect for people
who grew up in conditions of constant psychological and physical instability — this is how they gain emotional
experience of this very stability. Similar boundaries are created by a university, workplace or home. Those who
switched to distance learning for the first time during the pandemic, and later during martial law in Ukraine, felt
the effect of “blending” these boundaries. At home, we put on a bathrobe, watch TV series, cook dinner, sleep
or chat on the phone, and at work, we sit at the computer, communicate with colleagues, call clients, go down
to the smoking room, take our favorite mug with us and wear formal clothes. These are the boundaries — what
is popularly called “working mood”. And at the university, it is certainly different. There is no warm blanket,
favorite computer games and fragrant buns in the kitchen. The brain clearly separates one from another: the
university is for studying, the office is for work, the house is for relaxing. That is why it is so difficult to work
and study at home if you do not have the appropriate skills [6].

Time boundaries are also added: at work we are from nine to six, and at the university we study according to
the schedule. Even organized people cannot establish such frameworks at home. This requires great willpower
and the absence of problems with procrastination (it can be due to various reasons, ranging from lack of
motivation and perfectionism to fears of various natures). In addition, time and a smooth transition are needed
to prepare for the new regime, this should not happen the way it happened in the spring of 2020 [3; 7].

The program should also be adapted for distance learning and assume a smooth transition from full-time
to distance learning. After all, a student cannot transform himself immediately: being at home, he will first
sleep an extra hour, then slowly have breakfast (after all, there is no need to rush anywhere), then turn on the
computer and instead of studying will browse social networks or play games, then reluctantly do homework,
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constantly distracted by all sorts of household temptations. Add to this the enormous difficulties in actually
mastering the program independently, when the student is left alone with the textbook. And if we remember
that some students have large gaps even in material they have studied long ago, then self-education becomes
an impossible task.

For teachers, perhaps to a lesser extent, but similar problems are also typical. And here the management
is pushing them with work — in general, apart from nervousness, most of them are not getting anything done.
Teachers, meanwhile, are forced to give the entire volume of the program that was planned for full-time study.

As aresult, conscientious students have to study literally 12 hours a day, and dishonest ones — to abandon their
studies. All these problems during the pandemic gave a kind of impetus to teachers to inflate students' grades.

We cannot ignore the peculiarities of distance learning for specialties in the educational field of management,
which require active socialization, which is very important for success in the profession. A long period of loneliness
can have a negative impact on the individual, and it will be extremely difficult to compensate for lost time.

In addition, some students (especially younger ones) do not understand why they need to study at all. More
precisely, this understanding is distorted: at best, they study for their parents. They are unable to assess the
importance of training for their future profession: they simply do not think about it and, due to their age, live
“here and now.” It is clear that with such initial data, it is very difficult to talk about any self-motivation — they
cannot have it due to the lack of a psychophysiological basis [7; §].

Therefore, certain standards for psychological and physiological preparation are necessary. For such a
transition, it is probably necessary to build an entire institute of preparation for such training. In addition,
in this case, a large number of teachers may be left without work or without part of their salary, and the
quality of education will clearly not increase. After all, full-time and part-time students differ greatly in their
level of training. With distance learning, when the traditional form of communication with a teacher becomes
unavailable, there may be psychological problems, especially during the first year of study.

Among students of the 1st—4th year of the specialty “Marketing”, we planned and conducted an empirical
study, the purpose of which was to study the psychological difficulties of distance learning. The objectives of
the study were:

1. Clarification of the problems that arise during the distance learning form of this category of students.

2. Analysis of the empirical data obtained and search for ways to solve the identified problems.

3. Development of psychological recommendations for optimizing the work of students in the distance
learning system.

To conduct the study, we developed a questionnaire that includes 6 questions. The sample size of respondents
was 84 students majoring in Marketing, of which 25 were in their first year of study, 30 in their second year,
14 in their third year, and 15 in their fourth year [9].

To the first question (“Does the distance learning process cause you any problems?”), respondents had to
give either an affirmative or negative answer. As a result, it turned out that 51.0% of respondents experience,
and 49.0% do not have difficulties in the distance learning process.

When answering the second question, students had to specify what kind of difficulties (psychological or
technical) they experienced while studying the material in a distance format. The question was answered by
those respondents who indicated problems when answering question No. 1. When calculating the results, it
was found that 43.1% of respondents experienced difficulties of a technical nature, and 56.9% — psychological.

When answering the next question, we specified what kind of psychological difficulties the respondents
faced: an unusual format of classes, difficulty concentrating during study, difficulty adapting to indirect contact
with the teacher, or our own version.

: 49: 49% - OYes ®BNo

Figure 1. Distribution of answers to the question:
“Does it cause problems in the process of distance learning?”

Source: generated by the author
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Otechnical Mpsychological

Figure 2. Distribution of answers to the question:
“What kind of problems do you encounter in the process of distance learning?”

Source: generated by the author

It should be noted that most respondents (37.3%) chose option 3 when answering this question, but some
(25.4%) indicated another specific reason for the difficulties (“not enough time to complete the tasks”, “just
some discomfort”, “I can’t work at the computer all the time!””). One subject indicated 2 answer options at
once. It should also be noted that a certain number of respondents (29.4%) answered negatively to the first
question, but indicated certain difficulties in response to this one.

- Ounusual format
" 256: 25%

B difficulty concentrating

Ointermittent contact
with the teacher

Oanother answer

Figure 3. Distribution of answers to the question:
“What psychological problems do you encounter during distance learning?”

Source: generated by the author

By technical difficulties we mean problems with the Internet connection (low speed, sudden disconnection from
the network, etc.) and “extraneous noise, poor sound quality, technical problems”. It was possible to give your own
answer. When calculating the results, it was found that 53.1% of respondents experienced technical difficulties
associated with a poor (lack of) Internet connection and its low speed. At the same time, 23.5% of respondents noted
problems associated with extraneous noise, which makes it difficult to perceive the material in an online format.

o - ‘2‘2" 2' 29 O Internet connection

problems

B extraneous noise

Oother problems

Figure 4. Distribution of answers to the question:
“What technical problems do you encounter in the process of distance learning?”

Source: generated by the author

We were also interested in the problem of indirect perception of communication partners in the process
of distance learning, because in the traditional “face-to-face” form, establishing contact between the teacher
and the student is much easier. Therefore, we included the following questions in the questionnaire: “Is visual
contact with the teacher important to you?” (No. 5) and “Is visual contact with other students during classes
important to you?”” (No. 6). The subjects had to answer affirmatively or negatively. 70.6% of the subjects
answered affirmatively to question No. 3, and 29.4% of the respondents answered negatively.

Question No. 6 received 45.1% positive and 54.9% negative responses.
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o important
= N0

Figure S. Distribution of answers to the question: “Is visual contact with the teacher important?”
Source: generated by the author

oimportant
"Nq[e]

Figure 6. Distribution of responses to the question: “Is visual contact with other students important?”
Source: generated by the author

Using the following question, we clarified what causes discomfort for students during distance learning.
Various reasons were mentioned, which we divided into several groups. The first group included technical
ones: “Internet problems”, “poor connection, irritation”, “disappearing connection”, “extraneous noise, poor
sound”, “technical problems”, and also noted “lack of computer literacy, incompatibility of platforms with
the operating system, which led to skipping classes and difficulties with downloading answers to tasks”, etc.
Similar answers were given by 33.3% of the subjects. A certain number of respondents (21.6%) experienced
discomfort of a purely psychological nature, associated with the communication process, namely: “lack of

RN

live communication”, “lack of sincerity of feelings and emotions”, “lack of social interaction”, “ashamed
to answer”, “stiffness in communication, feeling of awkwardness when answering”, “unusual”. At the same
time, the respondents emphasized that their discomfort was associated with the lack of direct contact with the
teacher. Some noted discomfort associated with the cognitive sphere: “misunderstanding of practical tasks”,
“lack of time for reflection”, “lack of information”, “disorganization of other students during the lesson, their
failure to fulfill the teacher's requests” and the negative impact of the home environment on the learning

process (11.8%). It should be noted that 33.33% of respondents did not note any discomfort.

o technical m psychological

O cognitive O no discomfort

Figure 7. Distribution of answers to the question: “What discomfort does distance learning cause?”
Source: generated by the author

The last question was: “Would you like to return to the traditional form of education and why?” The vast
majority of respondents answered in the affirmative (64.7%). 23.5% would like to continue distance learning,
7.8% did not give a clear answer, and 3.9% found it difficult to answer.

The reasons for the preference for the traditional form of learning were named “better assimilation of the
material”, “the possibility of direct contact with other students, the teacher”; students also noted that in the
usual format “practical skills and abilities are better practiced”, “teamwork reveals errors and facilitates the
process of their elimination”, “the material is better perceived, remembered and assimilated”, etc.

Respondents who prefer the distance learning form noted as its advantages: “it is more convenient to study

at home”, “allows you to work and study at the same time”, “more time to complete tasks”, etc. It is interesting
to note that among respondents who prefer the distance learning form, 1st year students predominate, which
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7:7% 3i3%

25;25% =

@ want to return

B don't want to return
O undecided

O hard to answer

Figure 8. Distribution of answers to the question:
“Do I want to return to the traditional form of education?”

Source: generated by the author

is possibly due to the higher adaptive capabilities of this age group (the age of the respondents is from 17 to
18 years). Respondents of the older age group prefer the traditional form of learning (4th year, age 20-22 years).

Conclusions. The conclusions from the research results allowed us to formulate some recommendations
for the work of teachers and students, which allow us to reduce discomfort and increase the effectiveness of
classes in a remote form:

1. Maximum use of visualization tools (webcams) to establish contact with students. Being in the field of
view of students at all stages of the lesson (including the stage of independent work).

2. Useofvisual aids formore effective transmission (presentations, videos, films). Obligatory accompaniment
of visuals with the teacher's words, explanations.

3. Increased attention to verbal means of communication in the learning process to facilitate the perception
of information. The teacher's language should be intonationally diverse and as expressive as possible.

4. Mandatory organization of feedback with students in case of technical problems on the remote platform.

5. Development of tasks that provide a collective form of work and allow practicing communication skills
in an online format.

6. A more thoughtful attitude to the deadlines for completing tasks, taking into account the specifics of
distance learning.

Information technologies in education significantly expand the possibilities of transmitting information,
using color, graphics, audio, video, multimedia technologies. All this allows motivating students to the learning
process. Applying information technologies in education, teachers can find an individual approach to each
student, that is, using computer technologies, they can satisfy the needs of each student.

Problems associated with the organization of distance learning, of course, require further development, so
the tasks of our further work are to expand the research base and study other aspects of distance learning.
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The article examines the features and problems of using distance learning in teaching marketing cycle disciplines.
Informatization of the educational process is one of the important directions in the education reform of Ukraine.
However, solving this problem creates challenges for interaction between participants in the distance process. The
success of using information technologies in the educational process largely depends on how effectively modern
psychological and pedagogical technologies are implemented, which are able to satisfy the educational needs of the
individual. To highlight the problems of distance learning and find ways to overcome them, a marketing study was
conducted. A questionnaire was developed for the study, which includes 6 questions. The sample size of respondents
is 84 students of the “Marketing” specialty, including: 25 first-year students, 30 second-year students, 14 third-year
students, and 15 fourth-year students.
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Joopsincbka Biktopis BikTopiBHA, KaHAWAAT TEXHIYHMX HAyK, JOOLEHT, JOLEHT Kadeapu EKOHOMIKH,
HiINpUEMHUNTBA Ta MapkeTuHry, Hauionanbuuii yHiBepcuteT «[lontaBceka mnomitexHika imeni HOpis
Konpgparioka». Yuuyaina Kcenis BikropiBHa, kKanIuaaT TeXHIYHUX HayK, IOLEHT, JOLEHT KadeIpH eKOHOMIKH,
HiINpUEMHUNTBA Ta MapkeTuHry, Hauionanbuuii yHiBepcuteT «[lontaBceka momiTexHika imeHi HOpis
Konpgpariokay. lanaiina Tersana OnexkcanapiBua, crapiumii Bukianad, HarionansHui yHiBepeuteT «IlontaBcbka
nonitexHika imeni FOpist Konapatiokay. MapkeTHHIoBe J0CTiIKeHHsI MPOOIeMH TUCTAHUIHHOTO HABYAHHS
AJIA CTYIeHTIB cneniaabHOCTI « MapKeTHHI».

V crarTi po3nIsHYTO 0COONMBOCTI Ta TPOOIEMH BUKOPUCTAHHS AUCTAHIIHHOTO HABYaHHS [P BUKJIaJaHHI AUC-
LUIUTIH MaPKETUHTOBOTO LUKITY. [HOpMaTH3alis 0CBITHBOTO IPOLIECY € OAHUM 3 BaXKJIMBHX HANPAMKIB y pedop-
MyBaHHi OcBiTH YKpainu. BupimeHnns wiei 3anadi mnopomxye npodieMu B3aeMoAii MK yYaCHUKaMH JUCTAHLIHHOTO
npoliiecy. YCHilHicTs BUKOPUCTAHHS 1HPOPMALiHHIX TEXHOJIOTIH B OCBITHROMY MPOILECi 3HAYHOIO MipOIO 3aJI€KUTh
BiJl TOTO, HACKIIBKU €(eKTHBHO BIPOBA/DKEHO CY4acHi MCHUXOJOTO-NeAaroriudi TeXHOJOril, o 3AaTHI 3aJ0BOJIb-
HHUTH OCBITHI OTpedu ocoOucTocTi. {yis BUCBITIEHHS POo0IeM AUCTAHLIHHOTO HaBYaHHS Ta MOLIYKY HUIIXiB 1X
nojonanHs OyJ10 NPOBEAEHO MapKETHHIOBE AOCHikeHHs. s mocmimkeHHs po3po0iIeHo aHKeTy, ska MIiCTUTb 6
3anuTaHb. Bubipka pecrnoHIeHTiB CTaHOBUTh 84 CTYAEHTH CrenianbHOCTI «MapKeTHHI», 3 IKUX 25 — MepuioKypc-
HukH, 30 — CTyIeHTH Opyroro Kypcy, 14 — TpeTboro Kypey Ta 15 — yeTBepToro Kypey. 3aranom, aHaji3 OTpUMaHUX
JaHuX J103BOJISiE COOPMY/IIOBATH BHCHOBKH Ta HaJaTH AESKI PEKOMEHIALil Iy BUKJIAAadiB: MaKCMMaJbHO BHKO-
PHCTOBYBaTH 3aCO0U Bi3yauizailii (BeO-kamMepH) it BCTAHOBIICHHS KOHTAKTY 31 CTy/ICHTaMH. 3aCTOCOBYBAaTH HAOUHI
nociOHUKH JIs OinbII eeKTUBHOI epenadi iHpopmManii (mpe3eHTaii, Bifeo, ¢pipmu). MoBa BuKIaaada Mae OyTu
IHTOHALIIHHO PI3HOMAHITHOIO Ta MaKCUMaJIbHO BHpa3Ho0. OOOB'sI3K0Ba OpraHi3allis 3BOPOTHOTO 3B'A3KY 31 CTyIEH-
TaMH y pa3i BUHUKHEHHS TEXHIYHUX NpoOiieM Ha AucTaHUiiHIN mnatdopmi. Po3pobistu 3aBranHs, mo 3abe3re-
9yIOTh KOJIEKTHBHY (OpMY POOOTH Ta HO3BOJAIOTH BiINPallbOBYBAaTH KOMYHIKaTHBHI HABUYKH B OHJIAiH-(opMmari.
Binpm yBaxxHo cTaBUTHCS /10 TeleHlB BUKOHAHHS 3aBJIaHb, BPAaXOBYIOUH cneumbmy JMCTaHIIHOTO HaBYAHHSL.
3aranom, iHpOpMaNiiiHi TEXHOJOTII B OCBITI 3HAYHO PO3IMIUPIOIOTH MOKIIMBOCTI nepe/:[am 1H(1)opMau11 BUKOPHUCTO-
BYIOUH KOJILOPOBE, rpadiuHe, aylio- Ta BiieooOnagHaHHs, MyAbTUMEiHI TexHONOTii. OTXe, BMUIO 3aCTOCOBYIOYU
iH(hOopMaLiliHi TEXHOJIOTI], BUKIa4ayi MOKYTh 3HANTH 1HIUBIAyalbHUN MiAXiJ 1O KOKHOTO CTYJEHTa, HaJaTH MOX-
JIMBICTh ONTHMI3allil HABYAIBLHOTO TPOIIECY JJIs IHKIIO3UBHUX BEPCTB HACENCHHS, BilichkoBOCTYk00BMLiB, BI1O,
0ci0 AKi 3HAXOIATHCS 3aKOPIOHOM.

KuiouoBi cioBa: ankera, qucraHiiiiHe HaBuaHHs, [HTEpHET, MapKETHHTOBE JOCIiHKEHHS, ICUXOJIOTIUHI MPo-
Onemu.
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